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Introduction

Liberal Arts colleges and universities have tradiéilly been recognized as educational institutions
dedicated to providing students with curriculunemded to expand their knowledge beyond their major
courses of study. To do this, Liberal Arts instiias have traditionally required core curriculumdsées
in literature, mathematics, science and humaritieall studentsRecently, however, many Liberal A
colleges and universities have changed their autng policies to reflect a changing educational
market. This changing market, consisting primaoiiyiigh school graduates and their parents, demands
that higher education be career-based, ratherttfead basedCatering to such demands has led Lib
Arts colleges and universities to move away frogirttraditional goals of providing students with a
well-rounded education. Ironically, several studiase shown that many business executives belreve i
well-rounded education and would prefer that tkenployees have a traditional Liberal Arts
background consisting of extensive studies in nmattes, science, and philosophy. Executives have
found that employees with such backgrounds aretabiespond quickly and easily to the ever-changing
business world.

The following document shall provide an examinatdiseveral issuesurrently being raised abc
Career-based Curriculum Policies in Liberal Artstitutions by various educators and business pgople
alike. This examination will provide a summary b taffects of Career-based Curriculum Policies
within such institutions and attempt to stressithiortance of attaining a traditional Liberal Arts
education. In providing this information, one gacognize that many of today's college students lva
victims of a poor policy that seemingly diministiee integrity of higher education.

Background

Without contention, it can be said that the oveara#ision of most colleges and universities is to
provide students with an education. Throughoutl®@0's, one of the primary goals of higher eduaatio
was to provide students with the means to thintkcatly and act logically. This ideal of educatingll-
rounded thinkers was primarily the characteristitiberal Arts colleges and universities who could
provide degrees in specified areas along with etug mathematics, science, languages, and culture.
Today, however, Liberal Arts colleges and univesihave veered from strong Liberal Arts curriculum
to a career-based focus. As a result, Career-fasectulum Policies have led to the degradation of
core curriculum policies that once defined Libekets education.

There was a time in recent history when only actgdepulation of students attended four- year
college programs, while the remaining populatioteerd vocational schools, career-training programs,
or the workforce following high school. Today, atkng postsecondary institutions is no longer tieft
the elite. There seems to be a college educatitaiogel for every student of evelgvel and ability. Thi:
surge of students is primarily a result of markgtiMarketing colleges and universities in such § wa
that the majority of tk population believes they cannot obtain a job withecollege education has



to increased enrolliment and thus increase fundingthat reason, colleges and universities have
been forced to change their strategies from pragigolid well- rounded education requiring core
Liberal Arts Curricul to marketing an environmentwhich parents are ensured that their childreh wil
learn the skills necessary to attain a job.

A survey conducted by Hobart and William Smithsl€ges demonstrates support for this
statement in that "75 percent of parents and 8&epe¢iof those in college-ages believe the point of
college is to get a practical education and lajgbaipon graduation(Fortune,1997). Consequently,
many higher education institutions have made tlésa® to provide parents and students with the
career-based education they want, thus ensuringedesnrollment and funding. (Masci, 1998) In
providing the customer with what he/she wants, mahgral Arts colleges and universities have
allowed themselves to become more like corporasiiases interested in profits rather than
institutions interested in educating students tghostringent curriculum requirements.

Current State of Affairs

It must be recognized that not all colleges andersities have evolved into businesses. Instead,
many institutions have recognized that providingdacation may not always allow for proactive
customer service. For those colleges and univessitiat have veered in the direction of becoming a
business, the primary result of Career-based Guuanc Policy has been a decrease in the number of
Liberal Arts courses required to graduate. In 1986 ,National Association of Scholars (NAS)
conducted a survey intended to demonstrate howotbeof required courses in the nation's 50 most
"selective colleges" (Masci, 1998) had diminishEadis survey, titled "The Dissolution of General
Education, 1914-1993," came to several startlingcksions. It found that only 12 percent of schools
required at least one course in history to eadegree in 1993, compared to 38 percent in 1064 14
percent of the schools surveyed in 1993, compar@@® fpercent in 1964, required completion of a
course in literature in order to graduate. 90 paroéthese schools required a course in naturahse
in 1964, while in 1993, only 34 percent held tleguirement. And, the "proportion of mandatory
courses needed for graduation averaged only 7 meotall courses at the 50 schools in 1993, veB&us
percent in 1914" (Masci, 1998).

Partially responsible for the shift in core Libefats Curriculum are thetudents themselves. Etf
Bronner, in "College Freshmen Aiming for High Maikdncome," states that "the personal interests
and goals of students entering college have chaogesiderably over the years" (1998). Supporting
Bronner's claim, "The American Freshman Surveygdcin Paul Neely's "The Threats to Liberal Arts
Colleges," found that in the 1998 Fall semestet,9% of students said their goal was to be very wel
off financially [while only] 40.8 percent want[ett} develop a meaningful philosophy of life" (1999).
Neely express:that in 1968, these numbers were reversed, wiiB gércent selecting financial
security, and 82.5 percent citing the importancif@t philosophy. (1999)

Traditional Goals of Liberal Arts Education
In "An Assessment of Extramural Activities that Bacage Support for the Liberal Arts," Kristy

McNamara and J. Daniel Cover express the traditigoalsof Liberal Arts education and identify the
as eight skills. These ski include the following (1999



Thinking and/or communicating clearly and effectyve

Understanding the physical universe, self, anddoresy. Knowledge of other cultures
and/or other times.

Awareness of moral, aesthetic and spiritual isgu@srent in life and society. Searching for
relationships among various forms of thought arsdirig.

Awareness of the intrinsic value of thought andres.
Independent action.
Tolerance and concern for others.

Many will agree that these skills effectively defithe overall goals of most colleges and
universities that provide any type of higher ediscatUnfortunately for them, most students seers les
interested in learning skills that promote critidahking and logicalthought processes than legnin
those skills that can be applied directly to tlvaireer choice. Even more unfortunate is that many
colleges and universities have followed suit byaminanding that students learn these skills before
graduation.

In conjunction with this statement, Carol lannca¢gacher at New York University's Gallatin
School of Individualized Study, notes that instdns "seem to be more eager to please students then
instruct them" (1998). She notes in her commemariark Edmundson's article about the decline of
higher education, that Edmundson, an English psofeat the University of Virginia, believes "stutken
are flooded by advertising, pictures, testimonialdeocassettes, and CD-ROMs all designed to lure
them to campus” (lannone, 1998). lannone quotestaiement that "once safely enrolled, [students] a
kept satisfied by permissive grading (especiallthenhumanities), easy requirements for majors, and
the options of withdrawing from a class well aftee semester has begun" (1998). She agrees with
Edmundson's belief that this environment "spuratamsphere where almost no one fails, everything is
enjoyable and everyone is nice. The only thing &wsid all this complacency is 'an education that
matters™ (lannone, 1998).

Both authors support the notion that "today's sttglare buyers in a buyer's market" (lannone,
1998). In this case, it is believed that the awghiotend to convey a buyer's market in which thieise
or institution, wants higher or increased guarah&®ollment more than the buyer, or student, wants
well-rounded education in which hard work is théyamay to earn a degree.

A Buyer's Market

The theory of a buyer's market in education islgasgen through the evolution of college catalogs.
In the past, catalogs were graphically simple amplied that the university, itself, operated unther
terms of its teachers. Jeffrey Wallin notes thatlogs from 40 years ago often displayed only pegu
of educators providing instruction. (Goode, 1998pttindson writes, "those teachers believed, not
without reason, that they were introducing studémighat was best and most lasting in their cultura
tradition, works that embodied such truth and beasthuman beings are capable of
approximating” (lannone, 1998). Today's catalogsyersely, are much more "public relations"
oriented in that they portray photos of studenjeygng themselves on campus while talking with
friends in beautifully landscap courtyards. (Goode, 199



Changes in the methods colleges and universitiesauattract students, such as catalogs, illustrate
changes in education, itself. Wallin believes thdty's education has evolved such that students
believe "there are no truths above them, and neléss works with which they must be acquainted,
students now simply search for what pleases, msi¢they might at the local shopping mall. Since
nothing is or can be defended as priceless, evagytias its price and sooner or later, everythiogsg
on sale" (12). In this case, Wallin believes thatiae has been placed on the integrity of edunatio

Defining the Loss

The American Academy of Liberal Education (AALE)&Vashington-baseatganization founde
in 1992 to "recognize American colleges and unitiessthat offer their students a real and serious
opportunity to become educated in the liberal ant$ sciences” (Goode, 1998). Jeffrey D. Wallirectit
above, is president of AALE and has assisted ingeizing five schools for providing the high
standards of education necessary for accreditayfoRALE. Wallin believes that "American graduate
education and professional training are seconai® i the world" (Goode, 1998). At the same time,
he believes that "quality undergraduate educat{@abode, 1998) is where American education has gone
wrong. This lack in quality in undergraduate progsastems from Career-based Curriculum Policies
that have driven core Liberal Arts requirementsaiuhany specified degree programs. Stephen Goode
summarizes Wallin's belief in his article, "The Amcan Academy of Liberal Education,” published in
Insight or the NewsHere Goode quotes Wallin(1998):

Students can become great accountants in the soilnesgtake in college and can learn a
great deal about political science, if they chawsenajor in that field. But where they come
up short and where our colleges and universitiedaling us is in offering students what
used to be regarded as a colleges’ duty: a geng@ipus and liberal education.

The colleges accredited by the AALE are thosetuistins that not only provide students with an
effective program in their chosen field of studyt blso ensure that students leave the institwtagm
an education that fosters critical thought ab#iteexd problem solving skills. These abilities akitlss
are those that result from studies in mathemaadbsscience, languages, and Western Civilization as
Wallin explains. (Goode, 1998)

Failures of Liberal Arts Institutions

Wallin mentions that those universities who corgino provide traditional Liberal Arts education
often fall short of their goal by offering a widange of courses to choose from. In doing so, these
schools almost encourage the Issgous student to choose the easiest of all rsaitince or philosopl
courses available, to satisfy the course requir¢@@simply as possible. In this sense, Wallirestat
"we have failed our students by allowing them tcetevhat they fancy" (Goode, 1998). Without
reinforcement by colleges and universities thatvlee of a Liberal Arts education outweighs simply
learning the skills involved in a specified careloice, these institutions are not living up tarthe
responsibility. To do so, they must ensure thay guilality courses are offered to their students.

Supporting these claims, Neely states that hemdi&young people do ngb to college to becor
fuller persons, better citizens, or more livetiellects . . . college education is justifiedthe additiona
lifetime income it will produce” (1999). In thissa, Career-based Education would be most apprepriat
for those students looking only to attain solidame with an impressive career. However, educational
institutions should not simply provi the customer, or student, with what he/she watrggpuld



provide the student with the desire to learn muchenthan one topic of study. In doing solleges
and universities may spawn a lifelong desire farréng which will support the overall success @& th
student. In steering Liberal Arts colleges and arsities away from Careerbased Education traps, as
Wallin describes them, the AALE hopes to "strengttiese undergraduate requirements that mean a
student will get a liberal education" (Goode, 1998)

The Irony of Career-based Curriculum

Although Career-based Curriculum Policies seenatisfy the demands of the customer, or
students and parents in most cases, the studegtacnally find themselves less marketable in the
business world. In fact, the survey conducted bpatband William Smiths Colleges cited above found
that only 37 percent of the Chief Executive Offt€CEOS) questioned in the survey stated they\zelie
"the purpose of a diploma is to acquire work ski{lsortune,1997). The same study found that 90
percent of these CEOs believe that critical thigkesxderived from an education with a core humasiti
curriculum and the ability to solve problems isiged from an education specializing in Liberal Arts
studies(Fortune,1997)

David Masci found that "business executives .uga@amployees who are taught how to think and
are prepared to pursue a long-term career-ratherlibing groomed for their first job" (1998). Roger
Herman, a strategic business futurist, in his lertided "Liberal Arts: The Key to the Future,"und
that employers recognize the importance of LibArégd Curriculum that places value in critical and
creative writing, speaking, and critical thougl20Q0) These employers, Herman added, believe "too
many of their employees have serious difficulty stomcting written sentences and producing quality
memaos, letters and reports” (2000). In additiowtiing skills, the ability to communicaffectively is
yet another area where students, and thereby epigldyenefit from traditional Liberal Arts educatio
(Herman, 2000)

Recognizing the importance of critical thinking gmdblem solving skills, employers may look for
"broad based candidate(s), rather than the ongédfcialist" (Herman, 2000). Herman believes that
broad based candidates will bring with them théitglio "think, collaborate, create, problem solve,
communicate and lead" (2000) and that the "demaltdbevhigh for individuals who have learned how
to learn, have a strong multidisciplinary educatiamd are able to adapt easily to whatever coneas th
way" (Herman, 2000).

In the article "The Case for Liberal Arts," RogerHerman expands on Hisoughts on Liberal Ar
education by recognizing that those students "vgeeiglized in accounting, engineering, computer
science, pre-med, or theory professional oriematauring their college days are discovering thate
is something missing in their education” (2000).de#eves that because they did not attain the
adequate "knowledge, skills, background, and iridiggtt a liberal arts education offers" (Hermarty Ju
2000), Liberal Arts colleges and universities Wwigin to offer Masters Degree programs in Liberal
Arts, itself. From his standpoint, Herman agreed this is "logically the next step in the proceés
learning for those who have been educated in desthigcipline” (July, 2000).

Beyond the Irony

Undergraduate Liberal Arts institutions that hapeed for Career-based Curriculum Policies, may
be failing students in other ways. In 1993, theeBuwr of Statistics conducted a study that reveaiéd o
one in three college graduates were holding joltkarfield they had studied in college. (Hood, 1997
As a result of what Herman refers to as a "hops$cotodel” (Novembe 2000), Masci believes th



those colleges and universities who are creatidgeaforcing Careepased Curriculum Policies ¢
providing their students a disservice in knowingttmany students will not continue to work in their
originally chosen field. (1998) Herman believes tigea of learning a specialty and staying in aedlf
for an entire career is passe" (July, 2000). Engxgyare no longer working for one company
throughout most of their lives. Instead, they dranging companies, and even fields, as often ay eve
two to five years. Those who do not change comsanit want to change positions just as often. In
doing so, employees are recognizing increased iecmd position status at a much faster rate than
would be possible with a single employer, or inngle business department. Therefore, career-minded
students must realize that they, themselves, regureducation that will easily allow them to a¢cep
new roles and responsibilities. (Herman, Novemp@00) Consequently, colleges and universities must
recognize their role in educating their studentthi® fact. Students must know that they are likely
change careers many times throughout their worlkeg. Institutions must, in turn, be a6le to addre
this fact by providing students with a variety ofadjity curriculum choices that allow students tararh
out beyond their major course of study.

The Future of Liberal Arts Education

Because the business world is ever changing, LiBeta colleges and universities must return to
Curriculum Policy that provides the foundation resaey for students to succeed in business, not just
perform in business. To succeed in business, stsidenst be able to take on new responsibilitiegnle
to work with new technology, and be able to solusibess problems quickly and effectively. Liberal
Arts colleges and universities must ensure that dugriculum requirements foster these skills in
students through studies in history, culture atstdture while expanding their strengths in
communications and critical thinking. Liberal Antstitutions might also consider supporting thedsee
of those graduates who will return for Masters [@egrin Liberal Arts. A Liberal Arts Masters Degree
will allow these students to join those professismeho are recognized by employers as able todake
new responsibilities and expectations with easerrftdan, November 2000)

Summary

This paper provided an examination of several is$¢aeing Career-based Curriculum Policies in
Liberal Arts colleges and universities. Becausdetts have demanded customer service from these
institutions, such that primarily career-based sesarare required for graduation, many Liberal Arts
colleges and universities have shifted their fdcos broad based course requirementisntited cours
requirements in specified subject areas. It isgezed through this examination that the primary
motivator for colleges and universities to make #hift is their desire to increase enrollmentyebg,
increAsing funding. This potential for increasedding encourages colleges and universities to geovi
the customer service that students desire.

With this information in mind, it can be recognizibat Liberal Arts institutional shifts from
traditional Liberal Arts Curriculum to Career-bagedrriculum Policies may remain intact as long as
funding remains a primary concern for colleges ami¢ersities. However, further research must be
conducted before this statement can be legitimatelgle. Research on course requirements of Liberal
Arts colleges and universities themselves, as aglhdditional information from academic journals
would need to be obtained before correctly accgdsia future of Liberal Arts institutions, as wad,
the effects of Career-based Curriculum on theilestis.

Conclusion

Martha Nussbaum in her boCultivating Humanity: a Classical Reforn Liberal Educatior



reminds readers that "campuses are producing m#jzed this means that we must ask what a
good citizen of the present day should be and shkudw" (1997). Liberal Arts colleges and
universities can ensure this ideal by returninther traditional Curriculum Policies that requaare
classes in mathematics, science, and philosophey CEneer-based Curriculum Policies of many of
today's Liberal Arts Institutions may not satidfie theeds of future students. Unfortunately, ontigraf
high school students and even their parents retilate’'employers want liberal arts enrollments |[wi
universities be inspired] to strengthen their lddenrts offerings” (Herman, November, 2000) thaulsdo
be required for graduation with a specified degree.
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